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INITIAL PSYCHO-EDUCATIONAL EVALUATION  

Date of Report: (05/03/2022)   

CONFIDENTIAL 

  

Name: Tom “Tom” Holland     Date of Birth: 02/01/10 

Teacher: Wanda Vision     Grade: 6 

Attends: Any School Elementary    Age: 12 years 3 Months 

Parent: Annie May 

Examiner: Stephen Strange, Ph.D. 

 

REASON FOR REFERRAL 

This assessment of Tom “Tom” Holland was initiated due to mother’s concerns about 

Tom staying focused, staying organized, his motor skills and his social skills. Suspected 

area of Special Education eligibility due are Specific Learning Disability and Other 

Health Impairment. 

 

EVALUATION METHODS/TESTS/PROCEDURES USED 

o Review of cumulative file and confidential records 

o Interviews with teacher, school counselor and Tom 

o Formal and informal observations 

o Developmental Test of Visual Perception- Adolescent and Adult 2nd 

Edition (DTVP-A2) 

o Comprehensive Test of Phonological Processing- Second Edition 

(CTOPP-2) selected subtests 

o Test of Auditory Processing Skills 4th Edition (TAPS-4) selected subtests 

o Neuropsychological Assessment- Second Edition (NEPSY-II) selected 

subtests 

o Differential Ability Scales Second Edition (DAS-2) selected subtest 

o Behavior Assessment System Children- Third Edition (BASC-3) Mother, 

Teacher, and Tom 

o Woodcock-Johnson Oral Language Achievement, Fourth Edition (WJ-OL 

WJ-ACH-4) administered by Intensive Intervention Special Day Class 

Teacher  

 

Evaluation procedures included the use of standardized measures, informal assessment, 

observation in a variety of settings, and interviews of the student, teacher(s) and 

parent(s)/guardian(s). All tests were administered by qualified personnel in accordance 

with the instructions provided by the test publishers, and are valid for the purpose used, 

except where noted. All areas of suspected disability were assessed. Except where 

otherwise noted, the results of this assessment are believed to be reliable and valid. [34 

C.F.R. 300.532(e)]. 

 

NOTICE OF PROFESSIONAL USE 

This report is provided for the school, child, and parent/guardian.  All information 

included in the report is confidential. This report is not to be shared with any other 

individual or agency not directly involved with the child without the parent/guardian. 
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Background 

 

Pertinent Health/Medical/Family Information: 

Tom was 4 weeks premature, with his twin sister, which is fairly typical of twin births. 
There were no reported complications. When he was about 3-4 months old, mom 
noticed that he was spitting up his milk often compared to his sister. At 6 months old 
he was diagnosed with acid - reflux and received medications for it.  He has no other 
major hospitalizations besides the 2 days that he stayed in the hospital for his acid 
reflux treatment. His acid reflux became better when he was able to roll over by 
himself. Mom has no health concerns. Per mom, Tom gets allergies and takes daily 
Claritin. He does not have diagnosed asthma, but he has an inhaler at home to use as 
needed when he gets bad seasonal allergies. No medications at school. Tom has a food 
allergy to shellfish. His tongue will get itchy after ingesting shellfish. Per mom, no 
emergency plan is needed at school. School nurse discussed the food accommodation 
form with mom to have the doctor fill it out. Mom states it is probably not needed since 
the district does not serve any shellfish. Tom knows to stay away from shellfish. He 
has never had an anaphylactic reaction before. Tom does see a dentist regularly for 
good oral health. 
 
03/10/2022- Tom passed his hearing and vision screening.  
 
Educational history 
Tom has had very good attendance this year, Days enrolled, 159, Days Present 156. 
2020-2021 enrolled 180 present 174. 
 
This year Tom has had two assertive discipline incidences noted AERIES. 
 
8/19/21  
BL - Unsafe Behavior/Threats/Verbal Abuse 
 “Tom was at PE. He was throwing Poly Spots (12 in diameter, 1/4 inch thick, flexible 
plastic) at people in his class. He threw one into the stomach of a student. The student 
said to stop. Tom threw another spot at him and it hit him in the face.” Temporary 
Classroom Exclusion. 
 
9/23/2021 
UB - Unsafe Behavior 
 “Tom and other students were finish up a flag football game. He pulled the belt off 
the student when he grabbed his flag. He called to the student to give the belt back 
and when he didn't respond he threw it at him. The metal belt buckle hit the student 
in the forehead. He was assigned one recess detention.” Temporary classroom 
exclusion 
 

Teacher’s Observations 

Tom's teacher reports that his Q3 Reading Lexile level is at 829, Q3 Amplify data: below 

on fluency and well below on comprehension. 
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In writing, he has creative ideas but lacks organization and structure. Rushes through 

writing without preplanning or drafting.   

In Math, his Q3 Iready assessment: 4th grade level placement  

Dreambox data shows that he is proficient in understanding ratio and proportion but 

needs support with expressions and equation. 

 

 

Class Observations: 

Tom was observed on Wednesday, April 13, 2022, for 30 minutes at 9:17 am. The 

observation took place in the school library and Tom’s general education classroom. 

When the observation began, Tom was seated on a chair against the wall in the library 

while his peers were seated in groups of 4-5 on round tables. He was attentive to the 

librarian telling a story as evidenced by body language and eyes on the librarian. Tom 

was sitting with his peers and appeared to be having a good time as evidenced by shared 

laughs and smiles between him and the two students he was seated with. When it became 

time to pick a book to read silently, Tom quickly got up and brought back a Harry Potter 

book to read. While many of his peers were walking about the library, Tom was reading 

silently. When it became time to return to class, Tom continued reading even while he 

was in line. When he sat back down in class, he immediately pulled out materials for the 

next class activity - science. When a peer found a cockroach on her bag, Tom and other 

peers followed her out as she was instructed to let it go outside. The observation ended 

with him being called by his teacher to come back to the classroom.   

 

 

ASSESSMENT RESULTS AND CLINICAL INTERPRETATION OF FINDINGS 

Throughout the report standardized test scores for academics and cognitive ability and 

processing scores are provided followed by a discussion of how a student’s performance 

is best interpreted. The qualitative descriptors used to label these standardized scores are 

not consistent across test makers. Some tests have wider or narrower ranges, different 

labels, or the same label but for a much different area. This often makes for confusing 

interpretations because the statistical underpinnings of the assessments are all based on 

the same normal distribution. Therefore, for the sake of statistical consistency and logical 

interpretation, I will be using the following descriptors unless otherwise noted for 

specific test(s). The following chart provides descriptive ratings for Standard Scores 

(mean of 100 and standard deviation of 15), T-Scores (mean of 50 and standard deviation 

of 10) and Scaled Scores (mean of 10 standard deviation of 3) for normally distributed 

norm-referenced tests: 
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Descriptive Rating Standard Score T Scores  Scaled Score Percentile Rank 

Very Superior >130 >70 >16 ≥98 

Superior 121-130 64-70 15-16 92-98 

High Average 111-120 58-63 13-14 76-91 

Average 90-110 43-57 8-12 25-75 

Low Average 80-89 37-42 6-7 9-24 

Low 70-79 30-36 4-5 2-8 

Very Low <70 <30 <4 ≤2 

 

 

BACKGROUND  

 

 

 

ASSESSMENT RESULTS AND CLINICAL INTERPRETATION OF FINDINGS 

All assessment instruments were administered in a quiet setting and without distractions. 

All tests were conducted in conformance with the instructions provided by the publishers, 

to the extent possible due to Covid-19 restrictions and the need to use PPE and Social 

Distancing required by the district and county health directives.  All materials were 

selected and administered so as not to be racially, culturally or sexually discriminatory.  

All materials were selected and administered so as not to be racially, culturally or 

sexually discriminatory.  While it may generally be assumed that this assessment battery 

should be regarded as a best estimate of performance under the circumstances, it is 

unclear given Covid-19 restrictions and the need by the district and county health 

directives for distance learning during 16 months of school, that it is extremely unlikely 

that these factors alongside potential social emotional concerns due to more than 16 

months of drastically restricted ability to socialize outside of immediate family will 

enhance performance. If necessary, any concerns regarding reliability issues will be dealt 

with within subtests and implication regarding validity and interpretability of the overall 

test score(s) will be addressed within the section it applies. It is important to note that this 

is a snapshot in time of his academic knowledge, cognitive processing abilities and 

Standard Scores 

T Scores 

Scaled Scores 
30                    40                     50                    60                    70 

 4              6      7      8              10           12     13    14            16 

               2%              9%            25%             50%             75%           91%             98% 

Very Low  |     Low     | Low Avg  |             Average          |  High Avg  |  Superior  |Very Sup 
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adaptive behavior. That is why the Confidence Interval, is more valuable than any single 

score reported, and more likely to better accurately capture Tom’s ability to do the 

various academic, cognitive processing and adaptive behavioral tasks compared to his 

age level peers who did not go through a pandemic of nearly 2 years on which these 

assessments are normed on. 

 

Academic Achievement Results 

 

Woodcock Johnson Tests of Academic Achievement, Fourth Edition, (WJ-IV Ach) 

Age-based Norms  

 

The WJ-IV Ach, have been standardized for assessing student achievement levels. It was 

administered by Stan Lee, Resource Specialist Teacher. In general, it may be assumed 

that this assessment battery should be regarded as a best estimate of performance under 

the circumstances. It is important to note that this is a snapshot in time of his academic 

knowledge. That is why the Confidence Interval is more valuable than any single score 

reported, and more likely to better accurately represent Tom’s ability to do the various 

academic tasks compared to his age level peers. 

 

Oral Expression Cluster Score is derived from the following subtests:  

WJ IV- OL  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Oral Expression 98 

(88-109) 

Low Average 

To Average 

45 

Picture Vocabulary 94 

(81-107) 

Low Average 

To Average 

34 

Sentence Repetition 101 

(89-113) 

Low Average to 

High Average 

53 

Picture Vocabulary measures the student’s skill in naming pictures from familiar to less 

familiar. Sentence Repetition measures the student’s skill in recalling sentences of 

increasing length and complexity. 
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Listening Comprehension Cluster Score is derived from the following subtests:  

WJ IV- OL  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On 

Standard 

Score 

Listening Comprehension 75  

(66-85) 

Very Low to 

Low Average 

5 

Oral Comprehension 73 

(60-86) 

Very Low to 

Low Average 

4 

Understanding Direction 85 

(75-94) 

Low to 

Average 

16 

Oral Comprehension measures the student’s ability to comprehend a recorded passage 

and supply the missing word using syntactic and semantic cues. This oral cloze procedure 

requires the use of listening, reasoning, and vocabulary abilities. Understanding 

Direction measures the student’s skill in listening ability and language development. 

Requires listening to instructions and then pointing to objects in pictures. 

 

 

Basic Reading Skills Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Basic Reading Skills 99 

(93-105) 

Average 47 

Word Attack 97 

(87-107) 

Low Average 

To Average 

42 

Letter-Word Identification 101 

(93-109) 

Average 53 

Word Attack Test measures the student’s skill in applying phonic and structural analysis 

skills to the pronunciation of nonsense words (not actual words in the English language). 

Letter-Word identification Test Measures the student’s word identification skills in 

isolated words that progress in difficulty. 
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Reading Comprehension Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Reading Comprehension 92 

(84-100) 

Low Average 

To Average 

30 

Reading Recall 95 

(86-103) 

Low Average 

To Average 

37 

Passage Comprehension 92 

(81-102) 

Low Average 

To Average 

30 

The Passage Comprehension Test measures comprehension in the context of a reading 

passage.  The student reads a short passage and then has to identify a missing key word 

that would be appropriate in the context of the passage. Reading Recall Test measures 

the student’s reading comprehension and meaningful memory abilities. The student reads 

a short story silently and retells as much of the story as they can recall. 

 

 

Reading Fluency Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Reading Fluency 100 

(91-109) 

Average 50 

Oral Reading 102 

(93-111) 

Average 55 

Sentence Reading Fluency 99 

(90-108) 

Average 47 

Oral reading Test measures a student’s ability of story reading accuracy and prosody. 

The student reads aloud sentences that gradually increase in difficulty. Sentence Reading 

Fluency Test measures the student’s reading rate. The student reads simple sentences 

and decides if the statement is true or false, and then circles yes or no. This tests a 3-

minute time limit. 
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Math Calculation Skills Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Calculation Skills 85 

(79-91) 

Low to 

Average 

16 

Calculation 78 

(71-86) 

Low to 

Low Average 

7 

Math Facts Fluency 92 

(83-101) 

Low Average 

to Average 

30 

Calculations Test measures the student’s skill in performing mathematical 

calculations.  Test items include operations on whole numbers, decimals, fractions, as 

well as some basic algebra, trigonometry, and calculus problems.  Use of a calculator was 

prohibited. Math Facts Fluency Test measures a student’s ability to solve simple 

addition, subtraction, and, multiplication facts quickly. This test has a 3-minute time 

limit.  

 

 

Math Problem Solving Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Problem Solving 82 

(75-89) 

Low to 

Low Average 

12 

Applied Problems 92 

(83-101) 

Low Average 

to Average 

30 

Number Matrices 76 

(67-85) 

Low to  

Low Average 

5 

Applied Problems Test measures the student’s skill in analyzing and solving practical 

story problems in mathematics.  In order to solve the problems, the student must 

recognize the procedure to be followed and then perform the calculations.  Since many of 

the problems include extraneous information, the student must decide not only the 

appropriate mathematical operations to use, but also which data to include in the 

calculation.  Use of a calculator is prohibited. Number Matrices Test measures a 

student’s math reasoning. A matrix is presented and the student must identify the missing 

number. 
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Written Expression Cluster Score is derived from the following subtests: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Written Expression 97 

(88-106) 

Low Average 

To Average 

42 

Writing Samples 95 

(83-107) 

Low Average 

To Average 

37 

Sentence Writing Fluency 101 

(89-112) 

Low Average to 

High Average 

53 

Writing Samples Test measures the student’s skill in writing sentences, given specific 

prompts, which are evaluated for quality of expression and clarity.  Spelling is not a 

factor in scoring as long as the words are readable. Sentence Writing Fluency Test 

measures the student’s skill in formulating and writing simple sentences quickly. The 

student is given a picture and three words that must be used to form a sentence to 

describe the given picture. This test has a 5-minute time limit. 

 

Assessment Behavioral Observations by School Psychologist 

Tom met with this school psychologist on three different occasions for testing at Any 

School. His was picked up from his classroom and came readily to the office. Tom was 

fairly subdued and quiet on the way but appeared comfortable and relaxed nonetheless. 

Once in the office Tom and this school psychologist talked for a while to get to know 

each other. Tom says he enjoys talking to friends and play video games like Minecraft. 

He doesn’t enjoy school. Math is what he likes least. He does like PE and music. His best 

friends at school are Ethan, Emery, Davion, Syed, Ahmed and Jordan.  We talked about 

why he was here, and what his mother’s concerns were. He said it was hard for him 

sometimes to stay focused and pay attention in class. Throughout testing, Tom was 

friendly, polite, and demonstrated a strong effort throughout the evaluation. When 

concentrating, he would hum in the background very quietly. I suggested breaks after 3 to 

4 subtests depending on length which he declined and he said he was fine and wanted to 

continue. He said he found the assessments challenging but fun. Again, throughout the 

assessment process Tom appeared comfortable in the testing environment, as he always 

smiled easily and was very compliant giving his best on the most challenging of items. 

Overall, with little need for encouragement from the examiner, Tom continued to put 

forth a strong effort even as items became progressively more difficult or where 

processing area difficulty arose. Again as mentioned above, all tests were conducted in 

conformance with the instructions provided by the publishers, to the extent possible due 

to Covid-19 restrictions and the need to use PPE and Social Distancing required by the 

district and county health directives.  All materials were selected and administered so as 

not to be racially, culturally or sexually discriminatory.  While it may generally be 

assumed that this assessment battery should be regarded as a best estimate of 

performance under the circumstances, it is unclear given Covid-19 restrictions and the 

need to use PPE and Social Distancing required by the district and county health 
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directives, that it is extremely unlikely that these factors alongside potential social 

emotional concerns due to nearly two years of drastically restricted ability to socialize 

outside of immediate family will enhance performance. Therefore, generally speaking the 

upper end of the reported confidence interval is most likely a better estimate. If 

necessary, any concerns regarding reliability issues will be dealt with within subtests and 

implication regarding validity and interpretability of the overall test score(s) will be 

addressed within the section it applies. It is important to note that this is a snapshot in 

time of his cognitive abilities. Current test scores appear to be an accurate appraisal of 

Tom’s present functioning level. The results of this assessment are considered valid. Due 

to the California Department of Education’s 1997 Memorandum on the Larry P. and 

Crawford case, no intelligence test from the banned lists were used and no overall 

measure of intelligence is reported. For all individuals, single estimates of 

intelligence/cognitive ability do not provide much insight into one’s cognitive strengths 

and weaknesses, therefore the following section will explore Tom’s cognitive abilities 

through all 8 basic processing areas identified in CCR 3030(b)(10) to answer these 

questions and to see specifically if there is a pattern of strengths and weaknesses that may 

impact his educational performance. 

 

 

Cognitive Abilities and Processing Results 

 

Basic Psychological Processes: 

Cognitive Association is the process of acquiring information in memory, and the 

system for relating that information to previously learned information to develop patterns 

or logical groups. This is a foundational process that is required for more complex 

operations that take place in conceptualization. Included in Cognitive Association is the 

element of efficiency, i.e. how fluidly one can retrieve information from long term 

memory. Tom’s ability in this area is estimated to fall in the average range. This is true 

for orthographic processing, the quick retrieval/automaticity needed for reading letters 

and numbers (see CTOPP-2 results below) at least at the letter level. This appears to also 

be true of his ability to use verbal information and using associational such as in Sentence 

Memory on the TAPS-4, which fall solidly in the average range. Overall this is an area of 

strength and is consistent with an Otherwise Normal Cognitive Ability Profile (ONCAP). 

This processing is consistent with timed/fluency related achievement testing as seen 

below. 

Comprehensive Test of Phonological Processing Second Edition (CTOPP-2) 

SUBTESTS Broad 

Factor 

Narrow 

Factor 

Composite 

Area 

Scaled 

Score 

Percentile 

Rank 

Rapid Digit 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Rapid 

Symbolic 

Naming 

11 63 

Rapid Letter 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Rapid 

Symbolic 

Naming 

12 75 
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Composite 

Area 

Broad 

Factor 

Narrow 

Factor 

Descriptive 

Rating 

Standard 

Score 

Percentile 

Rank 

Rapid Symbolic 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Average 110 75 

 

Test of Auditory Processing Fourth Edition TAPS-4 

SUBTEST Broad Factor Narrow Factor Scaled 

Score 

Percentile 

Rank 

Sentence 

Memory 

Associative 

Memory 

Memory Span 50 50 

 

 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Sentence Reading Fluency 99 

(90-108) 

Average 47 

Sentence Writing Fluency 101 

(89-112) 

Low Average to 

High Average 

53 

Math Facts Fluency 92 

(83-101) 

Low Average 

to Average 

30 

 

 

Cognitive Conceptualization is the process of using information in an increasingly more 

complex and fluid manner. This is often called, abstract thinking, fluid reasoning, or 

simply reasoning, the ability to solve novel problems; that is, problems that cannot be 

solved by relying on previous situations or solutions. This processing area allows a 

person to make generalization or inferences. It is comprised of Induction - the ability to 

observe a problem and understand the underlying rules or principles that will govern the 

outcome; being able to generalize from specific situations to others and to a lesser extent 

General Sequential Reasoning - the ability to reason logically using established premises 

and principles and Quantitative Reasoning – the ability to solve arithmetic type problems. 

Given Tom’s performance her Fluid Reasoning estimate is estimated to be in the average 

to high average range (see NEPSY-2 Animal Sorting). 

 

Conceptualization also includes Executive Functions (EFs) such as the ability to initiate, 

organize, plan, working memory and shift one’s mindset. These abilities are also a 

required component of Cognitive Conceptualization. However, where fluid reasoning has 

more to do with specific types of problem solving, EFs have to do with coordinating 

various processes to problem solve, hold in working memory, where to start, and when to 

give up and try a different approach. For Tom it appears that working memory is an area 

of strength and when sustained attention and EF are required, (see Attention below, 
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where sustained attention and EF are simultaneously required in Response Set) at least in 

quiet one on one settings. There is evidence depending on subject matter or in classroom 

settings where there are more distractions, that this is can significantly impact his 

educational performance. Overall this is an area of strength and is consistent with an 

Otherwise Normal Cognitive Ability Profile (ONCAP). Math achievement is sensitive to 

this area and consistent with his processing scores. His poor math performance isn’t 

attributed to poor Cognitive Conceptualization, but more to do with Attention difficulty 

(EF organization and planning skills (which most likely impacted Number Matrices)) to 

learning, math concepts during Distance Learning (which most likely impacted Math 

Calculation). 

 

NEPSY 2 

SUBTESTS Broad 

Factor 

 Scaled Score Percentile 

Rank 

Animal Sorting Fluid 

Reasoning 

Total 

Correct 

14 91 

  Total Errors  >75 

  Combined 

Scaled 

Score 

14 91 

 

 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Calculation Skills 85 

(79-91) 

Low to 

Average 

16 

Calculation 78 

(71-86) 

Low to 

Low Average 

7 

Math Facts Fluency 92 

(83-101) 

Low Average 

to Average 

30 

Math Problem Solving 82 

(75-89) 

Low to 

Low Average 

12 

Applied Problems 92 

(83-101) 

Low Average 

to Average 

30 

Number Matrices 76 

(67-85) 

Low to  

Low Average 

5 
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Cognitive Expression - Language is the ability to apply the breadth and depth of 

acquired knowledge, including language, culture, adaptive and academic skills. It can be 

viewed as a product of what an individual has had the opportunity to learn and how one 

can communicate it to others. Where expression has to do with communicating what one 

knows (e.g. talking, writing, nonverbal actions), association has to do with how 

efficiently that information is stored and is retrievable. Tom’s overall ability in this area 

estimate is estimated to be solidly in the average range. Overall this is an area of strength 

and is consistent with an Otherwise Normal Cognitive Ability Profile (ONCAP). This 

processing area is consistent Oral Expression related achievement testing, and reading 

comprehension. It is unclear why Tom would perform in the low range on Listening 

Comprehension when he was in the average range processing-wise. Most likely the 

difference in performance could be attributed to his difficulty sustaining his attention to 

the task even in a one on one environment. 

Test of Auditory Processing Fourth Edition TAPS-4 

SUBTEST Broad Factor Narrow Factor Scaled 

Score 

Percentile 

Rank 

Auditory 

Comprehension  

Comprehension 

and Knowledge 

Listening 

Comprehension 

10 50 

Processing Oral 

Directions  

Comprehension 

and Knowledge 

Listening 

Comprehension 

11 63 

Composite Area  Descriptive 

Rating 

Standard 

Score 

Percentile 

Rank 

Listening 

Comprehension 

Index 

Comprehension 

and Knowledge 

Average 103 58 

 

 

WJ IV- OL and ACH  

Standard 

Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On 

Standard 

Score 

Oral Expression 98 

(88-109) 

Low Average 

To Average 

45 

Picture Vocabulary 94 

(81-107) 

Low Average 

To Average 

34 

Sentence Repetition 101 

(89-113) 

Low Average to 

High Average 

53 

Listening 

Comprehension 

75 

(66-85) 

Very Low to Low 

Average 

5 
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Oral Comprehension 73 

(60-86) 

Very Low to Low 

Average 

4 

Understanding Direction 85 

(75-94) 

Low to Average 16 

Reading Comprehension 92 

(84-100) 

Low Average 

To Average 

30 

Reading Recall 95 

(86-103) 

Low Average 

To Average 

37 

Passage Comprehension 92 

(81-102) 

Low Average 

To Average 

30 

 

 

Visual Processing is the broad ability to perceive, process, and use visual spatial 

information. It includes being able to: Identify the key components of visual information; 

analyze similarities, differences, patterns (sequential) and categories, as well as storage 

and retrieval of visual information. A Narrow ability that falls under this ability is 

Visualization - the ability to perceive complex patterns and manipulate how they might 

look transformed, e.g., rotated, when the view is partially obscured, shrunk or enlarged. 

Tom’s visual processing is estimated to fall solidly in the average range. Overall this is an 

area of strength and is consistent with an Otherwise Normal Cognitive Ability Profile 

(ONCAP). This processing area is with associated Mathematic related achievement 

testing. 

 

Developmental Test of Visual Perception-Adolescent and Adult Second Edition 

(DTVP-A:2) 

SUBTESTS Composite Area Scaled 

Score 

Percentile 

Rank 

Figure Ground Motor Red. Visual Perception 9 37 

Visual Closure Motor Red. Visual Perception 10 50 

Form 

Constancy 

Motor Red. Visual Perception 8 25 

Composite 

Area 

Descriptive Rating Standard 

Score 

Percentile 

Rank 

Motor-Reduced 

Visual 

Perception 

Average 95 37 

 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 
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Math Calculation Skills 85 

(79-91) 

Low to 

Average 

16 

Calculation 78 

(71-86) 

Low to 

Low Average 

7 

Math Facts Fluency 92 

(83-101) 

Low Average 

to Average 

30 

 

 

Auditory Processing (excluding phonological processing as it now has its own 

processing area) includes Auditory Memory Span-the ability to maintain information in 

primary memory and immediately reproduce it in the same sequence in which it was 

presented and Auditory Working Memory Capacity - the ability to focus one’s attention 

to perform relatively simple combinations, manipulations, transformation of information 

while avoiding distractions while simultaneously engaging in strategic, controlled 

searches for information in long term memory. Tom’s auditory memory span is estimated 

to be average range as evidenced by his TAPS-4 Auditory Memory Index, and his 

CTOPP-2 Phonological Memory. His auditory working memory is estimated to be in the 

average range (as mentioned above Auditory Comprehension also requires Auditory 

Working Memory). Therefore, overall this is an area of strength and is consistent with an 

Otherwise Normal Cognitive Ability Profile (ONCAP). This processing area is consistent 

with his sentence repetition achievement testing below. Tom’s Number Memory Forward 

appears to be an area of relative weakness falling in the low average range. When 

information is more abstract it appears it is more difficult for him to hold that in memory. 

 

Test of Auditory Processing Skills Fourth Edition (TAPS-4) 

SUBTEST Broad Factor Narrow Factor Scaled Score Percentile 

Rank 

Number 

Memory 

Forward 

Short Term 

Working 

Memory 

Memory Span 7 16 

Word Memory Short Term 

Working 

Memory 

Memory Span 11 63 

Sentence 

Memory 

Short Term 

Working 

Memory 

Memory Span 10 50 

Composite 

Area 

 Range Standard 

Score 

Percentile 

Rank 

Auditory 

Memory Index 

Short Term 

Working 

Memory 

 Average 97 42 
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Test of Auditory Processing Skills Fourth Edition (TAPS-4) 

SUBTEST Broad Factor Narrow Factor Scaled Score Percentile 

Rank 

Number 

Memory 

Reversed 

Short Term 

Working 

Memory 

Working 

Memory 

9 37 

 

Comprehensive Test of Phonological Processing Second Edition (CTOPP-2) 

SUBTESTS Composite Area Scaled Score Percentile 

Rank 

Memory for 

Digits 

Phonological 

Memory 

8 25 

Nonword 

Repetition 

Phonological 

Memory 

12 75 

Composite 

Area 

Range Standard 

Score 

Percentile 

Rank 

Phonological 

Memory 

 

Average 101 
 

53 

 

WJ-OL  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Sentence Repetition 101 

(89-113) 

Low Average to 

High Average 

53 

 

 

Phonological includes Phonological Awareness – the ability to access the sound structure 

of language at the phoneme level (phonological units that are used in various words) and 

Phonological processing is fundamental to basic reading skills, the ability to decode and 

sound out words are directly related to this processing area, especially for unfamiliar 

words. For Tom, his Phonological Awareness and Phonological Memory is estimated to 

be in the average range. Tom’s Basic Reading Skills also falls solidly in the average 

range and his Word Attack score was at the 47 percentile. There is no evidence of a 

phonologically based Dyslexia. Overall this is an area of strength and not consistent with 

an Otherwise Normal Cognitive Ability Profile (ONCAP). 
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Comprehensive Test of Phonological Processing Second Edition (CTOPP-2) 

SUBTESTS Composite Area Scaled Score Percentile 

Rank 

Elision  Phonological 

Awareness 

8 25 

Blending 

Words 

Phonological 

Awareness 

8 25 

Phoneme 

Isolation 

Phonological 

Awareness 

11 63 

Composite 

Area 

Range Standard 

Score 

Percentile 

Rank 

Phonological 

Awareness 

Average 94 35 

SUBTESTS Composite Area Scaled Score Percentile 

Rank 

Memory for 

Digits 

Phonological 

Memory 

8 25 

Nonword 

Repetition 

Phonological 

Memory 

12 75 

Composite 

Area 

Range Standard 

Score 

Percentile 

Rank 

Phonological 

Memory 

 

Average 101 
 

53 

 

 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Basic Reading Skills 99 

(93-105) 

Average 47 

Word Attack 97 

(87-107) 

Low Average 

To Average 

42 

Letter-Word Identification 101 

(93-109) 

Average 53 

 

 

Sensory-Motor Skills involve the transformation of information to motor production. 

Specifically, Sensory Motor Processing’s emphasis is on perceptual to motor, e.g. visual 

motor integration one’s ability to coordinate fine motor skills such as drawing or in 

written work. Tom’s Sensory Motor-Skill are estimated to be average range and 

consistent with an ONCAP. The only academic area sensitive to Sensory-Motor Skills is 

Written Expression and his performance is well within the average range. 
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Developmental Test of Visual Perception-Second Edition Adolescent and Adult 

(DTVP-A2) 

SUBTESTS Composite Area Scaled Score Percentile 

Rank 

Eye-Hand 

Coordination 

Visual-Motor 

Integration 

11 63 

Copying Visual-Motor 

Integration 

11 63 

Composite 

Area 

Range Standard 

Score 

Percentile 

Rank 

Visual Motor 

Integration 

Average 106 65 

 

Written Expression Cluster Score and the two subtests it’s derived from: 

WJ-IV ACH  

Standard Score 

(C.I. 95%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Written Expression 97 

(88-106) 

Low Average 

To Average 

42 

Writing Samples 95 

(83-107) 

Low Average 

To Average 

37 

Sentence Writing Fluency 101 

(89-112) 

Low Average to 

High Average 

53 

 

 

Attention is the process of being able to focus on a specific, given stimuli (object, task, 

instruction), sustaining that attention and redirecting attention (shifting focus) when it is 

required by the learning or function of the situation. The vast majority of individuals can 

attend when what they are attending to, is of high interest or emotionally engaging. 

Selected subtests of the NEPSY-2 try to make sustained attention tasks not very 

interesting but very basic/simple tasks to complete. Depending on the task, Tom’s 

performance is estimated to be within the Low Average to High Average range. Tom was 

able to control his impulse and not respond to distracting stimuli for the Auditory 

Attention section for the three and a half minutes of the subtest and performed in the 

average range. However, he failed to respond when he was supposed to (low average 

range). It appears that when Tom feels that a task is easy, his attention may wander from 

it. Because of the lack of perceived difficulty, he may not apply the appropriate resources 

to sustain his attention. In the more cognitively involved Response Set (sustained 

attention and EF) he did better improving to the upper end of the average range and 

overall in the high average range. Sometimes increasing task difficulty increases interest 

level in the task helping those with attention problems minds from wandering, at least in 
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a controlled, quiet environment free of extraneous distractions. His attention is variable 

depending on environmental factors and level of interest in the task, and not consistent 

with ONCAP. Associated EF can also fluctuate depending on environmental factors and 

emotional connection to the material (level of interest).  

 

NEPSY 2 

SUBTESTS Broad 

Factor 

Sub Areas Scaled Score Percentile 

Rank 

Auditory 

Attention 

Sustained 

Attention 

Total 

Correct 

7 16 

  Commission 

Errors 

 26-50 

  Omission 

Errors 

 11-25 

  Inhibitory 

Errors 

 26-50 

  AA 

Combined 

7 16 

Response Set Sustained 

Attention 

Working 

Memory 

Total 

Correct 

 

12 75 

  Commission 

Errors 

 >75 

  Omission 

Errors 

 >75 

  Inhibitory 

Error 

 >75 

  RS 

Combined 

13 84 

 

Social-Emotional and Adaptive Functioning 

Tom's teacher reports that Tom is very selective, he only gets along well with a few of his 

peers, he often does not associate with anyone outside of his circle. Tom has issues with 

following rules and directions, it is difficult for him to stay at his seat; he is very 

immature during recess and is often in trouble and banned from playground structure 

because of his rough play and avoidance to following rules. He is disruptive when he 

speaks out of turn and has no regards to acting ‘appropriate’, he often asks inappropriate 

questions that are not related to our learning topics. 

 

Behavior Assessment System for Children Third Edition (BASC-3) completed by 

mother, Teacher, School and Tom are reported below: 

 

Mother noted that behavioral and/or emotional strengths of Tom are that he is: “Very 

smart, Helpful, Makes sure I’m okay everyday and Courage.” His teacher did not write down a 
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comment. When asked to list any specific behavioral and/or emotional concerns you have 

for Tom, mother wrote, “Lacks communication, Lack motor skills, Talks to self a lot, Very 

unorganized, and hard to stay focused.” His teacher did not write down a comment. 

 

BASC-3 results for mother, teacher and self are below: 

 

Mother 
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Teacher’s BASC-3 

 

 
 

  



Confidential 

Page 22 of 26 

 

Tom’s BASC-3 

 
 

Tom endorsed BASC-3 items that resulted in a clinically significant Attention Problems 

scale score. Tom's pattern of endorsements on the BASC-3 SRP resulted in an at-risk 

Mania content scale score, but not hyperactivity. He is noticing in himself brief periods of 

hyperarousal. In this time of Covid-19 it is important to remember that all students and 

their families have likely experienced some level of trauma as a result of the pervasive 

and long-lasting effects of COVID-19 pandemic as well as the civil unrest due to 

systemic racism and oppression. The degree/intensity of trauma will vary based on their 

individual experiences during this time, their protective factors, and their risk factors. 

Emotional reactions such as grief, fear, anxiety, depression, anger, and others are normal 

and should be expected. All students and their families have experienced diminished time 

spent following routines and schedules. All students are likely to have some degree of 

diminished stamina for completing school work because of reduced demands during 

closure. Students had various impediments and various success to access to virtual 

learning and adults to support both learning in the home environment and challenging 

emotions surrounding the stressors of a pandemic and its effects on students and their 
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families. This is most likely the reasons for Tom also rating elevations on the BASC-3 

internalizing scales of Depression, Anxiety, and Somatization. Some of this also, is most 

likely tied to his poorer academic performance and the feeling not very smart. When told 

that he has some strong cognitive skills he was happily surprised and feeling much better 

about himself. Mother’s endorsed BASC-3 is consistent with Tom’s from attention being 

clinically significant, and elevations depression and withdrawal. Teacher’s endorsed 

BASC-3 is also consistent with attention being  

clinically significant, as well as depression, hyperactivity, conduct problem and 

withdrawal. In a class setting, Tom is struggling more with his attention, and being more 

easily distracted, gets him into discipline problems. 

 

Individuals with attention problems or ADHD often have difficulty regulating their 

emotions and their behaviors. They often seem immature for their age. Research in this 

area have linked it to an even slower development of the frontal lobes (prefrontal cortex) 

which is the slowest developing part of the brain, which doesn’t reach full maturity in 

males until their mid 20’s, for females it is a few years earlier (which is why girls appear 

to be more matures than boys when young, it is because they are better able to regulate 

due to brain development). For those with ADHD multiplying one’s chronological age by 

0.7 provides an estimate of where developmentally (emotional regulation and behavior 

regulation) these individuals are functioning. Given his age this would put Tom at about 

8 year 7-8 months. Given the social emotional and behavioral description of his teacher, 

this sound consistent to where Tom is functioning and provides and explain for it. 

 
Adaptive Behavior 

Tom's teacher reports that he does not come to class prepared, he does not complete or 

turn in tasks/assignments in a timely manner and needs assistance often.  He does not 

follow directions, he does not complete or return homework and he is not a self starter in 

class.  Tom is very unorganized, he does not complete his assignments on time, he does 

not do quality work and often rushes through it. I would have to communicate with mom 

to get him to turn in his assignments.  Tom's teacher reports that he turns in/completes 

20% of classwork/homework and will turn them in only after mom is called or emailed.  

 

Mom reports that he does chores at home.  He has to clean his room, take care of the dogs 

and take out the garbage. He has struggles with completing homework. He tells mom he 

has no homework but when mom calls the teacher he does have homework. 

 

As reported on the BASC-3 

Mother reports Tom's T score on Adaptability falls in the At-Risk classification range 

where teacher reports it falling in the Clinically Significant classification range. They 

report that Tom has difficulty adapting to changing situations and that Tom takes longer 

to recover from difficult situations than most others of the same age. 

 

Mother and teacher report Tom's T score on Social Skills falls in the At-Risk 

classification range. Tom's mother and teacher report Tom has difficulty complimenting 

others and making suggestions for improvement in a tactful and socially acceptable 

manner. 
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Mother and teacher report Tom's T score on Leadership falls in the At-Risk classification 

range. Tom's mother and teacher report Tom sometimes has difficulty making decisions, 

lacks creativity, and/or has trouble getting others to work together effectively. 

 

Mother reports Tom's T score on Activities of Daily Living falls in the Clinically 

Significant classification range. Tom's mother reports Tom has difficulty performing 

simple daily tasks in a safe and efficient manner. 

 

Teacher reports Tom's T score on Study Skills falls in the At-Risk classification range. 

Tom's teacher reports Tom demonstrates weak study skills, is poorly organized, and has 

difficulty turning in assignments on time. 

 

Mother reports that Tom's T score on Functional Communication within falls in the 

Clinically Significant classification range. Tom's mother and teacher report Tom 

demonstrates unusually poor expressive and receptive communication skills and Tom has 

significant difficulty seeking out and finding information on his own. 

. 

Tom's difficulty with his adaptive behavior is best explained by his attention difficulty 

(see social emotional above) 

 

 

Summary and Recommendations: 

Tom Holland is a 12-year 3 month-old African American male who is currently attending 

Any School Elementary in a general education 6th grade class. The purpose of this 

assessment is to determine if Tom meets eligibility for special education services under 

the suspected category of Specific Learning Disability (SLD) or Other Health Impairment 

(OHI). 

 

The final recommendations regarding classification and placement are not the product of 

a single score, test or procedure but is a joint decision made by the IEP team. That being 

said, this current report does not find support for meeting special eligibility under 

SLD but does find support to meet eligibility under OHI. 

 

5 CCR § 3030. Eligibility Criteria. (a) A child shall qualify as an individual with 

exceptional needs, pursuant to Education Code section 56026, if the results of the 

assessment as required by Education Code section 56320 demonstrate that the degree of 

the child's impairment as described in subdivisions (b)(1) through (b)(13) requires special 

education in one or more of the program options authorized by Education Code section 

56361. The decision as to whether or not the assessment results demonstrate that the 

degree of the child's impairment requires special education shall be made by the IEP 

team, including personnel in accordance with Education Code section 56341(b). The IEP 

team shall take into account all the relevant material which is available on the child. No 

single score or product of scores shall be used as the sole criterion for the decision of the 

IEP team as to the child's eligibility for special education. (b) The disability terms used in 

defining an individual with exceptional needs are as follows: 
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Evidence does not support 

 (10) Specific learning disability means a disorder in one or more of the basic 

psychological processes involved in understanding or in using language, spoken or 

written, that may have manifested itself in the imperfect ability to listen, think, speak, 

read, write, spell, or do mathematical calculations, including conditions such as 

perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and 

developmental aphasia. The basic psychological processes include attention, visual 

processing, auditory processing, phonological processing, sensory-motor skills, cognitive 

abilities including association, conceptualization and expression. (A) Specific learning 

disabilities do not include learning problems that are primarily the result of visual, 

hearing, or motor disabilities, of intellectual disability, of emotional disturbance, or of 

environmental, cultural, or economic disadvantage. (B) In determining whether a pupil 

has a specific learning disability, the public agency may consider whether a pupil has a 

severe discrepancy between intellectual ability and achievement in oral expression, 

listening comprehension, written expression, basic reading skill, reading fluency, reading 

comprehension, mathematical calculation, or mathematical reasoning. The decision as to 

whether or not a severe discrepancy exists shall take into account all relevant material 

which is available on the pupil. No single score or product of scores, test or procedure 

shall be used as the sole criterion for the decisions of the IEP team as to the pupil's 

eligibility for special education. In determining the existence of a severe discrepancy, the 

IEP team shall use the following procedures: 

 

“the team documents in a written report that the severe discrepancy between ability and 

achievement exists as a result of a disorder in one or more of the basic psychological 

processes. The report shall include a statement of the area, the degree, and the basis and 

method used in determining the discrepancy.” 

 

● Overall cognitive ability estimated is not used for African American students due 

to CDE’s 1997 Memorandum regarding Crawford v Honig regarding the 

extension of Larry P. v Riles to all special education categories. 

● Of the 8 processing areas, no area directly assessed was significantly weak 

however there is observation and classroom evidence to support weakness in 

attention. Even so, when all academic areas were assessed by the RSP teacher, no 

academic area was found to be significantly weak with the exception of Listening 

Comprehension (language assessment will be reviewed by the SLP’s report). 

With no processing area weakness tied to this specific academic area there is no 

evidence to support a specific learning disability. 

 

Evidence does support 

(9) Other health impairment means having limited strength, vitality, or alertness, 

including a heightened alertness to environmental stimuli, that results in limited alertness 

with respect to the educational environment that: (A) Is due to chronic or acute health 

problems such as asthma, attention deficit disorder or attention deficit hyperactivity 

disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning, leukemia, 

nephritis, rheumatic fever, sickle cell anemia, and Tourette syndrome; and (B) Adversely 

affects a child's educational performance.  
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• While Tom does not currently have a diagnosis of ADHD there is ample evidence 

to support that he has attention difficulty that is impacting his educational 

performance in his general education classroom. His attention difficulty does not 

appear to be preventing him from learning (as in an SLD) as measured on 

standardized test, but rather is impacting his ability to complete work and 

participate in class (appearing distracted, daydreaming at times) which he is 

otherwise capable of. Therefore, Tom meets the criteria of OHI. 

 

With an attention problem most likely due to ADHD IEP goal(s) should focus on work 

completion and organization skills and include the following accommodations: 

 

• Allow him to take brief breaks during class 

• Preferential seating, close to teacher and away from distractions. 

• Visual supports for how to organize your desk e.g. a daily schedule up in the 

room. 

• Graphic organizers to help manage assignments 

• Checking in and talk to Tom to prioritize work and to check on work completion. 

• When needed a separate location with less distraction and someone to prompt, 

help organize/prioritize/initiate assignments to help keep him engaged. 

 

It may be beneficial for the family to provide this report to his pediatrician and seek 

support through groups such as CHADD.org (Children and Adults with Attention Deficit 

Disorder), where information on how to support children and adults throughout their lives 

with ADHD (and local support groups can be found on the website). 

 

These findings and recommendations, as well as those of other specialists, will be 

reviewed and discussed at an IEP meeting.  The IEP team will make the final 

determinations regarding eligibility for Special Education and how to best support 

student’s progress in the least restrictive environment. It was a pleasure getting to know 

Tom and I wish her and the family all the best. Please feel free to contact me if you have 

any questions. 

 

 

Stephen Strange, Ph.D.      

School Psychologist 


